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Introduction

Welcome!
In much of the social studies—especially courses focused on world history, geography, and culture—there
has been a long-standing awareness that the experience of women has been left out of the narrative. Recent
changes in state, national, and Advanced Placement educational standards have sought to remedy this omission
by calling for the inclusion of women’s studies in the social studies curriculum. However, the most widely
available resources tend to focus on the experience of women in Western Europe and North America. Restoring
Women to World Studies: A Document-Based Question Curriculum Unit for Grades 9–12 seeks to address these new
requirements and the current regional bias in available resources. The unit is based on the 2007 Hemispheres
Summer Teachers’ Institute Restoring Women to World Studies. That four-day workshop explored the situation
of women—historical and contemporary—in Latin America, the Middle East, Russia, East Europe and Eurasia,
and South Asia. The training sessions discussed the contributions of notable women to historical and artistic
movements, talked about concepts of gender roles and gendered spaces, looked at issues that are driving
women’s movements today, and examined the greater context in which all of these take place.
In this unit, we have sought to address the Texas Essential Knowledge and Skills (TEKS) and National Geography
Standards that explicitly deal with gender roles and social structures but also standards that address citizenship,
processes of historical change, social movements and cultural differences. In addition, this unit draws on primary
source readings and images to strengthen students’ skills in working with primary source materials. Each case
study is laid out in a Document-Based Question (DBQ) format so that students can cite, interpret, and evaluate
sources; consider point of view; and use historical evidence to develop and support a thesis.
The unit begins with a PowerPoint that introduces the notion of gender as a key social category and patriarchy
as an important organizing structure in many societies and cultures. The unit then examines these concepts
within case studies from the four regions. Each case study is meant to encourage students to address questions
about gender roles in the different societies, either in a particular historical moment or how they evolve over
time. In addition to responding to each case study, students can analyze and compare the different primary
source documents within the case studies by considering the following questions and their answers:
•
•

How do women in patriarchal societies experience gender norms and ideals?
How do women in patriarchal societies create change within the established order of society?

It is our hope that, with Restoring Women to World Studies, students will be able to better appreciate how gender
functions within different societies at different times; understand how it both shapes individual lives and offers
individuals opportunities to shape society; see similarities in women’s experiences as well as differences; and
appreciate that experiences of gender are influenced by other categories of identity (class, race, ethnicity, etc.)
and are not frozen or merely restrictive but changing and challenged by women who respond to traditional
understandings of gender roles and hierarchies.
We welcome feedback and comments on the unit and your experience using it in the classroom. Please do not
hesitate to contact us at hemispheres@austin.utexas.edu.
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Standards Alignment

This Curriculum Unit Address The Following Standards
in the Texas Essential Knowledge and Skills (TEKS):
113.22 (Social Studies Grade 6)
(1) History. The student understands that historical events influence contemporary events. The student is
expected to: (B) analyze the historical background of selected contemporary societies to evaluate relationships
between past conflicts and current conditions.
(2) History. The student understands the contributions of individuals and groups from various cultures to
selected historical and contemporary societies. The student is expected to: (A) explain the significance of
individuals or groups from selected societies, past and present.
(13) Citizenship. The student understands that the nature of citizenship varies among societies. The student is
expected to: (A) describe roles and responsibilities of citizens in selected contemporary societies including the
United States; (B) explain how opportunities for citizens to participate in and influence the political process
vary among selected contemporary societies; and (C) compare the role of citizens in the United States with the
role of citizens from selected democratic and nondemocratic contemporary societies.
(15) Culture. The student understands the similarities and differences within and among cultures in different
societies. The student is expected to: (C) analyze the similarities and differences among selected world
societies.
(18) Culture. The student understands the relationship that exists between artistic, creative, and literary
expressions and the societies that produce them. The student is expected to: (A) explain the relationships that
exist between societies and their architecture, art, music, and literature; (C) describe ways in which societal
issues influence creative expressions.
113.33 (World History Studies)
(1) History. The student understands traditional historical points of reference in world history. The student is
expected to: (A) identify the major eras in world history and describe their defining characteristics; (C) apply
absolute and relative chronology through the sequencing of significant individuals, events, and time periods.
(17) Citizenship. The student understands the significance of political choices and decisions made by individuals,
groups, and nations throughout history. The student is expected to: (A) evaluate political choices and decisions
that individuals, groups, and nations have made in the past, taking into account historical context, and apply
this knowledge to the analysis of choices and decisions faced by contemporary societies; and (B) describe
the different roles of citizens and noncitizens in historical cultures, especially as the roles pertain to civic
participation.
(18) Citizenship. The student understands the historical development of significant legal and political concepts,
including ideas about rights, republicanism, constitutionalism, and democracy. The student is expected to:
(C) identify examples of political, economic, and social oppression and violations of human rights throughout
history, including slavery, the Holocaust, other examples of genocide, and politically-motivated mass murders
in Cambodia, China, and the Soviet Union; (D) assess the degree to which human rights and democratic ideals
and practices have been advanced throughout the world during the 20th century.
(20) Culture. The student understands the relationship between the arts and the times during which they were
created. The student is expected to: (B) analyze examples of how art, architecture, literature, music, and drama
reflect the history of cultures in which they are produced.
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Standards Alignment

(21) Culture. The student understands the roles of women, children, and families in different historical cultures.
The student is expected to: (A) analyze the specific roles of women, children, and families in different historical
cultures; and (B) describe the political, economic, and cultural influence of women in different historical
cultures.
This Curriculum Unit Addresses the Following Theme
in the Course Description for Advanced Placement World History
4. Systems of social structure and gender structure (comparing major features within and among societies, and
assessing change and continuity)
What students are expected to know:
• Foundations, 8000 BCE–600 CE: Classical civilizations: social and gender structures
• 1450-1750: Gender and empire (including the role of women in households and in politics)
• 1750-1914: Changes in social and gender structure (tension between work patterns and ideas about gender).
Major comparisons: Compare the roles and conditions of women in the upper/middle classes with peasantry/
working class in western Europe.
• 1914-present: Social reform and social revolution (changing gender roles; family structures; rise of
feminism)
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Center for African and African-American Studies
Gender Norms?”

Graffiti Wall—"What are Gender Norms?"

Introductory Activity: Graffiti Wall—“What are gender norms?”
Materials:
butcher paper, various colored markers
Instructions:
To introduce the central concept of the unit, the teacher asks the question “What are the gender norms in our
society?” (You may need to inform students that “gender norms” refers to the behaviors, beliefs, and attitudes
considered appropriate for males and females in a society.) Have your students brainstorm different kinds of
gender norms in our society, or the different things they associate with each gender. List the examples on the
board/overhead under columns headed boys/men and girls/women.
Next, use a “graffiti wall” to expand on the discussion. Have six large sheets of butcher paper taped to the
walls around the classroom. They should be labeled Emotions, Work, Household Chores, Recreation
(Entertainment/Toys), and Clothing. Draw a line down the center of each piece of paper and write
masculine on one side and feminine on the other.
Divide the class into groups of 4–5. Each group should have a different colored marker so that you can later
attribute various ideas to the correct group.
Assign each group to stand by one of the posters. Direct each group to write as many examples as they can
think of, for both genders, which correspond to the topic that heads the piece of paper (household chores,
emotions, etc.). You may ask them to consider examples from their own lives or from the media. Give each
group 2–3 minutes, then rotate the groups to the next topic. Groups should try not to repeat ideas already
listed on the posters. Rotate until each group has completed each topic.
To finish up, have the class reflect on all ideas posted. Posters are shared and students discuss their reactions.
Ask students to consider the degree to which the norms listed actually hold true for themselves. You might
further the discussion by encouraging your students to think about the gender norms in terms of stereotypes
versus lived experiences (i.e. they all “know” what is considered appropriate behavior for boys/men and girls/
women, but how do the students actually behave in their own lives?). You might choose from the following list
of questions to discuss the ways that your students learn appropriate gender norms.
Ask students:
• Where do we learn these gender roles?
• What people/sources teach us these stereotypes? Entertainment? Sports? Media? (When the students
respond “TV” or “movies,” ask for specific examples to list.)
• What people influence our learning of gender roles?
• Where else in society do we find these messages? (Ask for specific examples if general comments are made
like “TV” or “magazines.”)
Extension Activity:
After going through one of the case studies, have each student fill out the graphic organizer on the following
page. Remind the students that gender norms may differ from one society to another, and to try to identify
norms from within the society covered in the case study, which may not match precisely with gender norms in
our society.
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Graffiti Wall—"What are Gender Norms?"

Worksheet: Gender Norms and Women’s Responses
Make a list of the gender norms or ideals for women as they appear in this case study. Next to each gender norm
indicate the source for the example.
Norm

Source

Make a list of ways women respond to the gender norms and roles of their society in the case study. Place a check
to indicate whether the reponse reinforces or challenges their society’s gender norms. Indicate the source for the
example.
Response

Reinforce

Challenge Source

Use the space below or on the back to write a short paragraph in response to the following questions:
1. Overall, how do women respond to their society’s gender norms in this case study?
2. Do they work to reinforce or challenge their society’s expectations?
3. How successful are they?

16

Center for Middle Eastern Studies

Classroom
Activity: Analyzing
African Feminisms
Fehintola Mosadomi,
Department of Middle Eastern Studies &
Images
of
Women
Center for African and African-American Studies

Analyzing Images of Women

Introduction: Analyzing Images of Women
This activity, originally published in the Spring 2008 issue of News from Hemispheres, presents a classroom
strategy that uses photographs as primary sources that can both illustrate and belie the reality of women’s
lives. In the activity, students initially discuss their personal observations of a photo, followed by a larger class
discussion that takes into account the points of view of the photographer (who captured the image, and why?)
and viewer (for whom was the photograph taken?), as well as historical-cultural context provided by the teacher.
In the pages that follow, four images focus on women’s history; the selected images both reinforce our assumptions
and raise new questions about women around the world. We also have provided contextual information and
resources for additional research.
We hope that this activity will spark an active discussion about women’s history in your classroom.
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Analyzing Images of Women

Image Analysis Activity
Use the following student exercises to analyze images. Students should compare their findings; the class can
then discuss the image and its context as a group.
A. Observations
Study the image for two minutes. First, consider any written information that accompanies the image (including
title, date, source, comments). Next, form an overall impression of the image and then examine individual items
in the image. Divide the image into four sections and study each to see what new details become visible. Draw
a graphic organizer (like the one below) to write down your observations. List people, objects, and activities in
the image.
People

Objects

Activities

B. Deductions
Based on your observations in the graphic organizer, list three things you might deduce from this image.

C. Questions
What questions does this image raise in your mind? List two.

How might you go about finding answers to your questions?
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Image 1: Latin America

Analyzing Images of Women

Latin America
Photograph of soldaderas during the Mexican Revolution (1910s)
This photograph hints at the societal changes that accompany times of war. Historically, men left home to go to
war—they lived on the battlefield, making their home and doing all of their daily tasks (cooking, washing, etc.)
in a public space, surrounded by hundreds or thousands of other men. Meanwhile, at home, women lost the
male head of household, the one who protected them and who financially supported the family. Because the
men were away, women were forced to take on the roles of protector, wage earner, and, eventually, head of
household. War changed the roles that men and women played within and outside the home.
In Latin America, beginning with the independence wars of the early nineteenth century, women often joined
their husbands in the battlefield camps, both to continue their family life and to perform the daily duties that
men were not accustomed to doing. The military did not provide food and other necessities, so women brought
food, cooked, washed, sewed, nursed injured soldiers, and so on. They made the military camps a continuation
of their home lives: getting married, having children, raising families in the camps. As soldiers were killed, women
often attached themselves to other men, to continue living the life to which they had grown accustomed. These
women became camp followers, and served in many different functions (nurses, cooks, prostitutes) within the
camps.
Some women took on leadership positions in the camps and performed military functions—they served as
spies (as women, it was easier for them to gain the trust of the enemy) and as soldiers, picking up weapons and
fighting alongside the men. Some became soldiers out of necessity, to protect themselves from other types of
violence (pillaging and rape) that accompany war, and some became soldiers out of political conviction, because
the cause was that important to them. These soldaderas were very common during the Mexican Revolution
(roughly 1910–1920), but also have been important in Nicaragua during the Sandinista conflict and in Mexico
today with the Zapatistas.
One important thing to consider is the way that war changed the social system: soldiers brought their private
lives to the battlefield (inversion of public and private spheres) and women took on roles that had belonged
only to men (inversion of the patriarchal system). The reason that these changes were acceptable was that they
were only temporary: people understood that life had to change during times of conflict. At the time, making
these changes was in the best interest of society: having women transplant home life into the camps was useful
to the soldiers. While women were leaving home and some were becoming soldiers, women on the whole
continued to play traditional, nurturing roles in the camps and served their husbands much as they did at home.
Only later in the twentieth century, with socialist revolutions that intended to transform the social system, was
gender equality a major goal—only later was a permanent change in the status of women an important part of
the revolution.
For more information on soldaderas in the Mexican Revolution:
• Women and the Mexican Revolution, University of Arizona, http://www.ic.arizona.edu/ic/mcbride/ws200/
mex.htm
• Las Soldaderas: The Battlefield Heroines of the Mexican Revolution, University of Michigan, http://www.
umich.edu/~ac213/student_projects06/joelan/index.html
• “Soldaderas Played Important Role in Revolution,” Borderlands, El Paso Community College, http://epcc.edu/
nwlibrary/borderlands/21_soldaderas.htm
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Image 2: Middle East

Analyzing Images of Women

The Middle East

Photograph of women baking bread in a communal village oven, Özyayla, Nevsehir, Turkey, 2004
The societies of the Middle East have long struggled to maintain a distinct identity in the face of pressures and
influences from outside, most recently from Europe and the United States. Perhaps nowhere is this struggle
more apparent than in the process of defining and attempting to redefine gender roles for men and women.
Gender roles in the Middle East, especially in Arab, Iranian, and Turkish cultures, have long been well defined,
with certain societal expectations set for both men and women. Due to recent events, significant attention
has been focused on the political rights of women in the region—Saudi Arabia is the only country in the world
where women’s suffrage has not yet been granted—and on cultural and societal issues related to women—
highlighted by persecution under the Taliban and honor killings in the Levant countries that, while deplorable,
also do not reflect the situation for the majority of women in the region.
The roles of women and men in traditional Middle Eastern society, which was shaped not only by the Islamic
faith followed by the majority of the population, but also in the tribal origins of the Arab and Turkish peoples,
were defined by spatial geography. Men’s roles dominated the public sphere: politics, economics, and religion;
while women’s roles dominated the private sphere: the household, education, and marriage.
Traditionally, the woman’s role as wife and mother was more important than any other. In many ways, the
woman’s role in governing the household was greater than that of her husband. Women controlled the household
treasury and were expected to negotiate for the purchase of food and provisions such as cooking fuel. Education
was also in the domain of women, who usually made decisions about which children could attend school. The
arrangement of marriages was also a woman’s task: although the details of the marriage contract would be
arranged by the husbands, the wives would decide on the pairing of their children in the first place. In many of
the kingdoms and empires of the medieval Middle East, it was not the Sultan or Caliph who wielded the most
power; it would be his mother in the harem who often had far reaching influence and was at the center of palace
intrigue.
In the nineteenth and twentieth centuries, however, these norms began to change rapidly. After the establishment
of the Republic of Turkey, a number of reform laws were passed that required women’s education and banned
wearing of the veil in public places. Several of the Arab countries made similar reforms after World War II
to grant women political, economic, and legal rights. In many countries, a dual-income household became a
necessity for survival, sending women into the workplace en masse for the first time.
However, the force of centuries of tradition continues to play a strong force in opposition to the economic
and political realities of the early twenty-first century. Countries like Egypt that have a large number of women
working have seen the number of women graduating from universities increase exponentially. Ironically,
increased female participation in the public sphere also has led to a resurgence in the number of women who
wear a headscarf, as this is seen as a way for women to establish their chasteness and modesty while out and
about, and even has led to a new “Islamic fashion” trend in parts of the Middle East. This trend, which includes
high fashion and even the creation of “Islamic sportswear,” seeks to affirm traditional values from the region
while recognizing the need to change—yet another way in which the societies of the Middle East are trying to
maintain a distinct identity of their own.
For more information about women in the Middle East:
• Middle East and Women’s History, http://womenshistory.about.com/od/middleeast/Middle_East_and_
Womens_History.htm
• Women in the Middle East, Columbia University, http://www.columbia.edu/cu/lweb/indiv/mideast/cuvlm/
women.html
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Image 3: Russia

Analyzing Images of Women

Russia
Portrait by P.F. Sokolov of Maria Volkonskaya, age 20, and her son Nikolenka, 1826
This painting of a young woman and her infant son embodies the Russian romantic ideal of self-sacrifice. Maria
Volkonskaya, pictured here with her son, Nikolenka, is one of several women known as “Decembrist Wives.” In
December 1825, a group of young army officers challenged the new Tsar with calls for reform and a constitution.
The revolt was repressed, the leaders hanged, and more than 120 “conspirators” were exiled to labor in Siberia,
a land known for its harsh climate and devastating conditions. Among these exiles were several men of noble
families.
In order to spare the wives the fate of their husbands, the court permitted the wives to be considered “widowed”
so they could remarry without the stigma of divorce. However, several wives followed their husbands into exile.
The idea of noble women, accustomed to being pampered, making lives for themselves in Siberia astonished the
Russian aristocracy. The women were discouraged from following their husbands, forbidden from taking their
children, stripped of their noble titles, and refused the right to return to western Russia, even if their husbands
died.
Despite the many sacrifices she was compelled to make, Maria Volkonskaya was among the first to follow her
husband to Siberia. Although she had been married only a year when her husband was first imprisoned, she felt
it was her place to be near him. She left Nikolenka, still an infant, with her parents in St. Petersburg and began
the arduous overland journey of more than 3,000 miles.
The “noble convicts” worked 16 hours a day in salt or silver mines. The wives found lodging near the prisons
and tried to stay in contact with their husbands. In some locations, they were permitted to visit twice a week.
The prison wardens recognized the strength and bravery of the women who had given up so much, and for
the most part the wives were treated with respect. Although their travel, budgets, and correspondence were
monitored and restricted, the wives formed a support system. When Maria learned that Nikolenka had died
two years after she left him behind, she found comfort among her friends. The wives also tried to improve the
lives of their husbands by providing home-cooked food and by sending petitions to authorities for fair treatment.
Once they had adapted to Siberian conditions, the wives tried to create a life of culture. Their standard of
living was very poor compared to their previous lives of luxury, but their cultural lives were still above that
of the locals. They had musical evenings and discussion circles, to which they invited local officials. Although
their children born in Siberia had no hereditary noble rights, the wives maintained the standards of culture of
European society and taught them foreign languages.
After 20 years, the husbands were released from prison, but were still required to live in exile in Siberia.
With improved living conditions, the wives turned to charitable efforts. Among Maria Volkonskaya’s concrete
efforts were funding improvements to a hospital and the construction of a theatre in Irkutsk, but the intangible
improvements to the level of culture in Siberia are harder to quantify, though recognized.
The sacrifices of the Decembrist Wives were commemorated in essay and poetry by famous contemporaries
such as Alexander Pushkin. They persevered in the face of great hardship to support their husbands and their
ideals, and are remembered for their strength, sense of duty, and the good works they did in their communities
in exile.
For more information on the Decembrist wives:
• Decembrists in Irkutsk, http://www.irkutsk.org/fed/dec.html
• Christine Sutherland, The Princess of Siberia: The Story of Maria Volkonsky and the Decembrist Exiles (New York:
Farrar, Straus and Giroux, 1984)
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Image 4: India

Analyzing Images of Women

South Asia
Photograph of women boiling seawater in India, 1930

Source: Kamat Research Database - Image Donated by Corbis-Bettmann, http://www.kamat.com/database/pictures/corbis/u230945p-a_lores.htm

This image shows women volunteers boiling seawater to violate a ban on salt-making. As part of the larger
independence movement, Gandhi called for an end to the British monopoly and tax on salt in January 1930.
Roughly a month later, Gandhi announced he would march to a coastal city to manufacture salt illegally.
Gandhi included no women in his original group of marchers, and this drew considerable resentment from
many nationalist women. Some wrote to him angrily insisting that he invite women to participate. On the last
day of the march, Sarojini Naidu, Gandhi’s close friend and a nationalist leader in her own right, insisted on
joining him. She was the first woman to be arrested in the salt march. Her presence signaled hundreds of other
women to join. Soon thousands of women were breaking the salt law and leading protests all over the country.
Eventually the salt protest was made successful by the many women who not only made salt, but also sat openly
in marketplaces selling and buying it. This period marked a new level of participation by Indian women in the
nationalist movement. It is generally remembered as the first time masses of Indian women participated in the
struggle for independence and marked the involvement of women from all walks of life, extending the movement
from its upper class enclave.
Kamaladevi Chattopadhyay, another leading woman in the nationalist movement and Sarojani Naidu’s sister-inlaw, recalls the impact of women’s participation in the salt protests: On that memorable day thousands of women
strode down to the sea like proud warriors. But instead of weapons, they bore pitchers of clay, brass and copper; and
instead of uniforms, the simple cotton saris of village India….Women young and old, rich and poor, came tumbling out in
their hundreds and thousands shaking off the traditional shackles that had held them so long. Valiantly they went forward
without a trace of fear or embarrassment. They stood at street corners with little packets of salt, crying out: “We have
broken the salt law and we are free! Who will buy the salt of freedom?” Their cries never went unheeded. Every passer-by
stopped, slipped a coin into their hands and held out proudly a tiny pinch of salt (Kumar 1993, 78).
At the time, ideas on women’s participation in the nationalist movement grew out of commonly held cultural
beliefs on the nature of Indian women as essentially self-sacrificing and thus ideally suited to nonviolent protest.
Emphasizing these feminine qualities and their role as mothers empowered women to find places in the public
arena of protest. Gandhi and other nationalist leaders believed women were specifically well-suited to spread
a message of nonviolence and to bear the hardships of protest. The emphasis on her essential nature created
a new dignity for women in public life, a new confidence and self-view, where women could become agents of
change.
By Indian standards, the women in the photograph are dressed modestly with little jewelry and in white saris,
which are typically worn by widows or female saints. Two women have their heads covered, another sign of
modesty. The women also appear to be surrounded by a group of standing men. Might they be observing or
protecting the women from British authorities?
For more information on women’s participation in the Indian independence movement:
• Global Studies of South Asia, http://www.historyteacher.net/GlobalStudies/SoAsia_Colonialism.htm
• Women of India, http://www.kamat.com/kalranga/freedom/women.htm
• Female Indian Freedom Fighters, http://www.liveindia.com/freedomfighters/jhansi.html
• Geraldine Forbes, Women in Modern India (Cambridge: Cambridge University Press, 1996)
• Radha Kumar, A History of Doing: An Illustrated Account of Movements for Women’s Rights and Feminism in India,
1800–1990 (London: Verso, 1993)

27

Created in 1996, Hemispheres is the international outreach consortium
at the University of Texas at Austin. Hemispheres utilizes University
resources to promote and assist with world studies education for K–12 and
postsecondary schools, businesses, civic and non-profit organizations, the
media, governmental agencies, and the general public.
Comprised of UT’s four federally funded National Resource Centers (NRCs)
dedicated to the study and teaching of Latin America; the Middle East; Russia,
East Europe & Eurasia; and South Asia, Hemispheres offers a variety of free
and low-cost services to these groups and more. Each center coordinates
its own outreach programming, including management of its lending library,
speakers bureau, public lectures, and conferences, all of which are reinforced
by collaborative promotion of our resources to an ever-widening audience in
the educational community and beyond.
Hemispheres fulfills its mission through: coordination of pre-service and
in-service training and resource workshops for educators; promotion of
outreach resources and activities via exhibits at appropriate state- and
nation-wide educator conferences; participation in public outreach events
as organized by the consortium as well as by other organizations; and
consultation on appropriate methods for implementing world studies content
in school, business, and community initiatives.
For more information, visit the Hemispheres Web site at:
http://www.utexas.edu/cola/orgs/hemispheres/
or e-mail: hemispheres@austin.utexas.edu

The International Outreach Consortium
at the University of Texas at Austin

Teresa Lozano Long Institute of
Latin American Studies
Natalie Arsenault, Outreach Director
(512) 232–2404
(512) 471–3090 FAX
The University of Texas at Austin
SRH 1.310
1 University Station D0800
Austin, TX 78712
E-mail: n.arsenault@mail.utexas.edu

Center for Russian, East European
and Eurasian Studies
Allegra Azulay, Outreach Coordinator
(512) 471–7782
(512) 471–3368 FAX
The University of Texas at Austin
GRG 106
1 University Station A1600
Austin, TX 78712
E-mail: aazulay@mail.utexas.edu

Center for Middle Eastern Studies
Christopher Rose, Assistant Director
(512) 471–3582
(512) 471–7834 FAX
The University of Texas at Austin
WMB 6.102
1 University Station F9400
Austin, TX 78712
E-mail: csrose@austin.utexas.edu

South Asia Institute
Rachel Meyer, Outreach Coordinator
(512) 475–6038
(512) 471–3336 FAX
The University of Texas at Austin
WCH 4.134
1 University Station G9300
Austin, TX 78712
E-mail: outreach@uts.cc.utexas.edu
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